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Abstract 
The present research takes into account the possible effects of directing learners' attention to meaning and form of language on 
their written production while they have one- and five-minute strategic planning time. The results showed that five-minute 
planning condition enhanced the learners' fluency of production more than their accuracy, unlike one-minute planning condition. 
And that the form-focused planning condition better promotes writing processes than meaning-focused and unguided planning 
conditions; besides, the longer planning time is, the more fluency is fostered and the shorter planning time is, the more accurate 
the learners' production would be. 
2012 Published by Elsevier Ltd. 
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1. Introduction 
Planning, or the allocation of some amount of preparation time to learners before completing a task, is a problem 
solving activity during which learners decide what linguistic devices to use for getting their meaning across 
(Mochizuki & Ortega, 2008; Ellis, 2005). It provides an opportunity for learners to access both their implicit as well 
as their explicit knowledge of L2 for their production (Ellis, 2005). The outcomes of many studies (e.g., Foster & 
Skehan, 1996; Mehnert, 1998) suggest that the amount and type of strategic planning have certain effects on 
performance of the learners, to a greater extent on fluency and complexity of their language (Crookes, 1989; Foster 
& Skehan, 1996; Ortega, 1999), but to a lesser extent on the accuracy (Ellis, 1987). However, there are some vague 
points when strategic planning is considered. The first point is that whether or not this kind of planning helps 
learners over a long learning course. The second point is that in contradistinction to some certain speech events and 
some writings before which strategic planning can be used, it does not seem typical of many oral activities to require 
this kind of planning. The third point is that the amount of discourse that learners can pre-plan tends to be limited. 
Due to their limited working memory capacity,  learners may be able to plan some few sentences  in the first  two or  
three minutes of their speech, but they cannot go much further and map out much in detail. In other words, the 
functioning of the construct or outcome of planning is not clear (Ellis, 2005).    
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2. Statement of the Problem 
In the light of many studies supporting strategic planning's positive effect (Crookes, 1989; Foster & Skehan, 
1996; Mehnert 1998, Ortega, 1999; Wigglesworth, 1997), there seems to be some gaps in strategic planning 
literature as to how this effect can be achieved. First, many studies (e.g., Wigglesworth, 1997; Ortega, 1999) did not 
instruct learners in how to plan their speech with the result that learners attended to any aspects of language as they 
desired. Second, the interaction between different allocations of time and strategic planning has been almost 
neglected. It should be noted that there has been few studies considering the role which time of planning can play in 
planning condition rather than in testing condition. Third, while there has been a great body of research examining 
the effects of planning on learners' oral performance (e.g., Ellis, 1987; Foster & Skehan, 1996; Ortega, 1999; Skehan 
& Foster, 1997; Yuan & Ellis, 2003), there has been few studies investigating the effects of planning on learners' 
written production (Ellis & Yuan, 2004).  
3.  Research Questions 
Based on the above research results the following research question is put forward:  What effects do the FF 
(form-focused), MF (meaning-focused) and UG (the unguided) planning conditions have on the L2 learners' 
accuracy and fluency of written production when they are allocated one-minute and five minute planning time?  
4. Review of the Related Literature 
On the one hand, there were studies reporting that strategic planning aids learners in having more accurate 
production. Ellis (1987) concluded that strategic as well as on-line planning were efficient in helping learners be 
more accurate especially in terms of accurate past tense. Mehnert (1998) compared learners' performance under 
different planning conditions and found that accuracy level of planners surpassed that of no-planners. On the other 
hand, there were studies finding no effects for strategic planning on accuracy. Crookes (1989) found no difference 
between the accuracy level of planned and unplanned learners while he reported more complex and fluent 
performance for planners than non-planners. Yuan and Ellis (2003) found that strategic planning had no effect on 
learners to be more accurate with Spanish noun-modifier agreements but not with articles. Foster and Skehan (1996) 
found changing tasks namely, personal, narrative, and decision-making can yield different effects on accuracy for 
strategic planning. They argued that this may be attributed to the fact that personal task was much easier than 
narrative and decision-making tasks. Yuan and Ellis (2003) found that strategic planning had an obvious effect on 
fluency.  
5. Participants 
Participants were 48 L2 elementary learners of English aged between 16 and 31 studying at the Iran Language 
Institute in Qaemshahr and Sari. To ensure about the learners' actual proficiency level as well as the homogeneity of 
the groups, the TOEFL test (PBT) was administered, and only 54 learners whose scores ranged from 430 to 480 
were invited to the study. The participants were randomly assigned to six groups with different planning conditions 
aged between 16 and 31.  
6. Instruments 
A narrative task based on a set of six picture strips was utilized in the study to elicit written performance from the 
learners. It was supposed that by using such a task the conditions and context needed for genuine communication 
would be provided, paving the way for better meeting the requirements of meaning-based focus on form (Ellis, 
2001).  
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7. Design  
In this study, a factorial design was employed where different foci of strategic planning were utilized as the 
independent variables including form-focused, meaning-focused, and unguided planning conditions. In addition, the 
different amount of time allocated to learners, that is, one minute, and five minutes of planning times were used as 
moderator variables. The learners' accuracy and fluency of production were the dependent variables in this study.  
8. Procedure   
  In this study, six strategic planning conditions were operationalized. The form-focused group was provided 
instructions in Persian about modals in English as well as some grammatical points regarding the regular and 
irregular verb forms. The meaning-focused group was given instructions about the important role that cohesion 
plays in making a writing more strongly linked. As for the unguided planning group, they were not provided with 
any instructions concerning the content or form of language.  
9. Data Analysis and results 
Because the test of normality showed the data to be normally distributed, a set of ANOVAs were performed to 
analyze the performance of one- and five-minute planners under three different planning conditions, i.e., FF, MF, 
and UG. The researcher used a series of T-tests to compare the performance of five minutes with one-minute 
planners under the same planning conditions. Results show that the form-focused group obtained the highest fluency 
mean score (M= 17.25 syllables per minute) followed by the MF group, and the UG group had the lowest mean 
(M=15.25). The mean score of dysfluencies for UG group (M= 4.88) was significantly higher than the FF and the 
MF group. In the case of error free clauses, the FF group had the highest mean (M=0.95), followed by the MF group 
and the UG group had the lowest mean (M=0.51). In terms of correct verb forms, the FF group had the highest mean 
among the two groups (M=0.97), followed by the MF group, and the UG group had the lowest mean (M=0.53). 
(Tables 1 & 2) 
 
 
 
Table 1. Descriptive Statistics and Results from the ANOVA on Fluency and Accuracy of Production among One- 
minute Planners 
 
 *M (SD) of planning condition  
ANOVA 
LSD (effect size) 
Accuracy 
variables 
MF FF UG P value F value FF-MF MF-UG FF-UG 
Syllables per  
minute 
Disfluencies 
Error free 
clauses 
Correct verb 
forms 
16.5 
(0.926) 
2.88 
(1.727) 
0.85 
(0.072) 
0.84 
(0.20) 
17.25 
(1.669) 
2.63 
(1.847) 
0.95 
(0.075) 
0.97 
(0.018) 
15.25 
(0.707) 
4.88 
(1.458) 
0.51 
(0.14) 
0.53 
(0.25) 
0.009 
 
0.027 
 
0.000 
 
0.000 
5.914 
 
4.285 
 
38.954 
 
17.718 
0.750 
 
0.250 
 
0.093 
 
0.15 
1.25 
 
2 
 
0.33 
 
0.30 
2 
 
2.250 
 
0.43 
 
0.450 
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Table 2.  Descriptive Statistics and Results from the ANOVA on Fluency and Accuracy of Production among Five- 
minute Planners 
 
 *M (SD) of planning condition ANOVA LSD (effect size) 
Accuracy 
variables 
MF FF UG P value F value FF-MF MF-UG FF-UG 
Syllables per  
minute 
Disfluencies 
Error free 
clauses 
Correct verb 
forms 
17.63 
(1.6) 
2.63 
(1.60) 
0.65 
(0.177) 
0.73 
(0.14) 
18.2 
(2.00) 
2.12 
(1.55) 
0.88 
(0.075) 
0.76 
(0.14) 
15.38 
(1.5) 
4.88 
(1.25) 
0.45 
(0.46) 
0.40 
(0.15) 
0.010 
 
0.003 
 
0.000 
 
0.000 
5.76 
 
7.9 
 
28.48 
 
15.283 
0.5 
 
0.5 
 
0.23 
 
0.025 
2.25 
 
2.25 
 
0.2 
 
0.33 
2.7 
 
2.75 
 
0.43 
 
0.36 
 
10. Conclusion 
The findings of the study support previous research (e.g., Wigglesworth, 1997; Mehnert, 1998) regarding the 
positive effects of longer amount of time on learners' performance especially on their fluency. With regard to the 
planning time, the one-minute planners were more accurate than the five-minute planners. On the other hand, the 
five minute planners were more fluent than one-minute planners.  
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